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Abstract 
This paper outlines potential futures beyond delivery by describing our 
experience of using ‘social software’ within Communication Design classes in 
2005.  This experience has presented new perspectives on the design of the 
physical and virtual places in which learning is imagined and designed to occur.  
The paper argues that the focus on the development of online teaching needs to 
take into account the places, or non-places, in which students engage with these 
experiences.  Underpinning this is a series of ‘ecological’ metaphors, and 
concepts, which could be viewed as motivation for future developments.  The 
paper concludes by describing emerging design practices in locative media that 
hold regenerative potential. 
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Introduction 
 
Teaching in a study area where the design of interactive media is the focus of the curriculum presents a 
unique set of challenges and opportunities in respect to the use of online teaching methods.  This is the 
case within Communication Design, a study area in the faculty of Creative Industries at the 
Queensland University of Technology.  Many of the challenges result from the use of centralised ICT 
infrastructures, specifically web based content management systems, where design and use in 
underpinned by systems management approaches that focus on control, compliance and efficiency.  It 
is our view that such a focus acts to impede the exploration of the potential of new institutional 
environments that are described as hybrid places of physical learning spaces and digital networks.   
Thus, we suggest that centralised online teaching environments provide limited room for the creative 
exploration of communications and media technologies, critical and reflective examination of the how 
these technologies influence communication and construction of knowledge, or support for the 
promotion of technical fluency (Resnick, 2001) and network literacy1.   In the context of this paper it is 
these areas that present opportunities for moving beyond delivery.  
 
In an attempt to exploit the range of possibilities presented by hybrid teaching spaces and reveal the 
potentials of an open approach to publication, we have trialed the use of weblogs in a number of units 
with some expected results and some surprising ones.  Weblogs were selected based on our previous 
experience using weblogs in 2004 where they were seen to be highly flexible, open, participatory, low 
                                                          
1
 Network literacy refers not just to a students ability to successfully search the web, and use web applications, but to a students 
understanding of what it means to be a responsible members of the networked society.  This includes the codes and etiquette of 
publishing and engaging in forms of network conversations and writing. 
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threshold and accessible (Sade, 2005).    In this paper we recount our experience using weblogs in 
three classes run in Communication Design in semester 01 of 2005 and provide a series of key 
observations which will inform our future work in this area.  Before discussing the specific cases we 
will briefly describe the learning environment and then outline how an ecological perspective can be 
used to reframe questioning and design of online teaching methods.  Building on this we describe the 
key characteristics of weblogs and how weblogs can be employed within teaching and learning.  The 
cases presented in this paper focus on the use of weblogs within classes where students are working on 
design projects, and we discuss each in relationship to the resulting quality of interactions and 
experience of the process.   
 
 
Teaching in Hybrid Spaces 
 
When the developers of hybrid spaces become involved with the planning of new institutional 
environments, it is commonly expected that these environments become participants in the world of 
global information flows in the form of ‘intelligent buildings’ and ‘smart classes’. As a result, the 
places in which we teachers and students find ourselves are becoming parallel infrastructures of both 
the telematic (telecommunication infrastructures) (Graham & Marvin, 1996) and urban ‘spaces of 
flow’ (Castells, 1996). The telematics improve processing and circulation of information, services, 
communication and exchange. Educational spaces, on the other hand, are the sites of human 
experience, social interaction, and creative production. (Polson & Caceres, 2005) 
 
The Creative Industries Precinct (CIP) in Brisbane, Australia, is the new site for the Queensland 
University of Technologies’ faculty of Creative Industries. The CIP is part of the Kelvin Grove Urban 
Village (KGUV) project set in the suburb of Kelvin Grove, on the very edge of the Brisbane CBD 
“where a government and university have come together to plan and build a new integrated 
community” (KGUV website, 2004) As well as being a place of urban renewal with various 
opportunities for community engagement, this is a site that boasts some of the most advanced digital 
facilities and is therefore a rich technological 'node' whose infrastructure is connected to multiple 
remote partner 'nodes' throughout the country and overseas. The KGUV imagineers state that: “It (the 
CIP) provides a unique opportunity for designers, artists, researchers, educators and entrepreneurs to 
easily connect and collaborate with others to create new work, develop new ideas and grow the 
creative industries sector in Queensland.” (KGUV website, 2004) 
 
This move by QUT acknowledges the shift towards a more participative and interactive media culture 
by subscribing to the global telematic space.  It is imagined that the “new advanced 
telecommunications acts as conduits for flows of images, knowledge, information and symbols which 
integrate places and people  into the global cultural system in real time” (Graham and Marvin, 1996) 
However, given the increasing potential for building global networks, what are the opportunities that 
now exist for the local stakeholders? Who are they, and what are their actual levels of access and 
agency within these nodes and flows?  
 
In the case of the CIP, two of the key stakeholders are University staff and students.  We suggest that 
the potential to realise this vision of CIP is extremely limited by centralised online teaching 
infrastructures, and the concomitant discursive fields established by institutional policy, especially 
where concerns of administration and management are overly determinate.  In this environment issues 
of access and control are viewed from a disciplinary perspective that implies online teaching and 
learning activity occurs within enclosed environments.  Hence, there is an ever-present tension 
between this disciplinary perspective and the emerging University environment as seen in the CIP 
development, which is stated as “extending traditional campus boundaries and moving into the Kelvin 
Grove Urban Village” (KGUV website, 2004) It is here that we see a unique range of opportunities.   
We suggest that an ecological perspective provides a fresh view of these determinants, one that does 
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not become mired in divisive language or a reactionary agenda, and is capable of negotiating the flows, 
dynamics and modulations of a networked society. 
 
 
Ecological Perspectives 
 
Systems management approaches have long been perceived as a challenge in curriculum design, Apple 
(1979) suggests such an approach is best suited to progressing the interests of administration and 
management of an institution in establishing the questions that can be asked in and about education.  
Cole (2005) describes such approaches as resulting in a homogenizing force that erodes the creative 
and participatory nature of education, and is at odds with the self determination of students and staff.   
Our use of an ecological perspective is in part influenced by Apple’s (1979) suggestion that “the lenses 
of open systems and biological systems could provide excellent disclosure models for further 
examination”  (p.120) Such a perspective allows us to reframe our design of online teaching 
environments in a manner that allows us to emphasise the value of context, locality, diversity, quality 
of relationships, temporality, curiosity and exploration, over disciplinary concerns of administration, 
generalisation, centralisation and management. 
 
There are several key voices who have advanced ecological perspectives that have informed our 
approach.  From the domain of information systems and interaction design there is Nardi and O’Day’s 
(1999) work on Information Ecologies and Kearn’s (1998, 2001, 2002) work on Interface Ecologies.  
From the education literature is Bowers’ (2000) work addressing how the use of computers in 
education affects cultural diversity and ecological sustainability. A synthesis of the literature and our 
experience suggests that in order to design authentic online teaching and learning environments 
probing questions need to be asked. These questions must explore the complex relationships between: 
the constituent interfaces, data systems and interaction frameworks that form online teaching; the 
specificities of the curriculum; the nature of practices in the field; and, the ways in which staff and 
students engage in the construction of shared meaning and understanding (knowledge) in hybrid 
environments.   
 
An ecological perspective allows us to focus on the quality of interactions, exchanges and relationships 
that occur in a learning environment, and how the design of these environments operate to privilege 
certain relationships over others, establishing the bounds of what constitutes knowledge.  From this 
perspective we can ask how these relationships both form and transform the information, social and 
material environments in which staff and students work and learning is situated.  As such an ecological 
perspective opens a range of questions that address: the economic, social and ecological sustainability 
of our practices; the roles of students and staff in maintaining a healthy information ecology; the 
relationship between data, knowledge and experience; and, the relationships established between 
learning environments and the worlds beyond the (fire)walls of the university.  Such questions are key 
to understanding how our practices operate as ecologies and how these transform the environments in 
which learning is imagined to take place. 
  
In this paper we are primarily interested in the social and information ecologies, as seen in our use of 
weblogs within teaching and learning.  Now we will provide a brief description of weblogs, and then 
discuss the specific classes in which we used weblogs in semester 01 of 2005.  
 
 
Uses of Weblogs in Education 
 
In looking at the wider practices of weblogging we have observed that weblogs exhibit characteristics 
of social software as defined by Fuller (2003). Fuller describes social software as software created by 
and for those who are marginalised or excluded from the “narrowly engineered subjectivity of 
mainstream software” (Fuller, 2003; p24).   Fuller also presents social software as software that is the 
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result of social engagement with the development and design process.  These two characteristics can 
be exploited in the context of online learning in a manner that provides opportunities for students to 
reflect on the ways in which the interface, data structures and regimes of control influence 
communication and construction of knowledge.  These characteristics can also be viewed from the 
perspective of design for subversion or incorporated subversion (Squires, 1999),  where the 
technologies employed within education provide opportunities for a form of subversion that opens 
space for such questioning and reflection.  
 
When approaching weblogs it is important to understand that the success of the form is in part due to 
the way in which weblogs, and associated aggregation and distribution services establish an ecology of 
dense interconnections between individual weblogs.   This ecology of links is commonly referred to as 
the blogosphere, which is an example of an emergent decentralised heterogenous network.  The other 
aspect of weblogs which have lead to the success of the form is the simplicity and malleability of the 
underpinning conceptual model, that of a diary or journal.  This simplicity and malleability, combined 
with the ecology of interconnections, has lead to the rapid expansion of genres and uses weblogs.   For 
example there is a range of new forms of publishing that weblogs have spawned, including 
podcasting2, videoblogs, moblogs3 and so forth, each of which presents opportunities for moving 
beyond delivery.  There are many well-documented examples of the use of weblogs within education 
ranging from the use of weblogs in design classes as reflective journals (MacColl et al., 2005) to the 
use of weblogs in writing classes (Lowe & Williams, 2004).   
 
Following we will discuss two ways we have integrated the use of weblogs into teaching and learning 
in Communication Design.  It should be noted that this work builds on an initial project run in 2004 
and described in  “Weblogs as Open Constructive Learning Environments” (Sade, 2005).    For each 
case we provide a brief description of the setting, the approach taken, how the weblog was integrated 
into assessment, the interactions enabled, and a list of key observations.   
 
 
Weblogs to Support and Facilitate Collaboration 
 
Setting 
In semester 01 2005 Gavin Sade ran two classes, Interaction Design 1 and Contemporary Issues in 
Design and Technology. While the focus of the two classes differed, both required small groups of 3 – 
5 students to work on the design and production of a piece of interactive multimedia over the duration 
of the semester. Groups were required to select and use suitable information and communication 
technologies to support their design and production processes. This requirement aimed to:  enable 
groups to successfully collaborate, and coordinate their design and production work; support the 
sharing and critique of research and design ideas between group members; provide a record, trace, of 
the design process which could be used in formative assessment, critiques and reflection; develop 
students ability to select, establish, use and modify web applications in relationship to the context of 
use; and, critically reflect upon their design process, and the role played by the selected web 
application. 
 
 
Approach 
Instead of stipulating that students use the central online teaching content management system (OLT), 
or prescribing a single web application, the assessment brief set out the following requirements. 
 
a) support multiple authors, and clearly identify each authors contributions including a date and 
time stamp for each contribution; 
                                                          
2
 Podcasting involves the embedding of audio files within an RSS feed.  These RSS feeds and enclosed audio files can be 
distributed and played back via computers or portable mp3 players, like the ipod. 
3
 Moblog is short for mobile weblog, which commonly refers to weblog authored from mobile phones of other mobile devices. 
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b) provide an RSS4 feed in one of the following formats RSSv0.9x,RSS1.0,RSS2.0, ATOM; 
and, 
c) provide the ability for readers to post comments.  
 
This approach was taken for several reasons including: the central online teaching infrastructure did 
not support weblogs and RSS feeds at the time; the central online teaching infrastructure did not allow 
students to modify the layout, design, organization of materials that they published; and, most 
importantly it allowed students to self select, set up, configure and customise their own web 
application increasing their sense of ownership and control.  There are many open source web 
applications meet these criteria, the most common and easy to set up being the weblog, however 
various forums, wikis and lightweight content management systems also meet these criteria.  
Wordpress was recommended as a preferred option for use on the faculty web server and a simple set 
of instructions on installation was provided. From experience in previous classes it was observed that 
students with a basic knowledge of web publishing5 were able to have a Wordpress weblog set up on 
the Faculty web server within the duration of an hour tutorial.  It should be noted that there are a wide 
array of external services that provide easy to use methods for setting up such web applications.  
 
Student groups selected a range of solutions, most popular in rough order of preference were being 
Wordpress6, Livejournal, Blogger and Movbeabletype7.   A small number of groups decided to use 
web based forums that provided RSS feeds instead of weblogs.   We are cognizant of the fact that of 
these weblog solutions only Wordpress is open source, being release under a GNU General Public 
License8. 
 
 
Assessment and Weblogs 
Within the assessment regime of the two classes the weblog was integrated into formative stages where 
students present progress to teaching staff.  The weblog was also integrated into summative criteria 
that valued teamwork, and individual contribution and participation.  Contribution and participation 
could be assessed by reviewing the way in which each group member contributed to the weblog, for 
example their frequency of posts, quality and relevance of material posted, contribution to ongoing 
conversation, and dialogue via comments.    
 
The weblog also provided a record of the design and development process upon which students were 
required to write a reflective statement for submission along with the final piece of interactive media.  
Hence many students referred to the posts on the weblog in their reflection, and discussed the role the 
weblog played in the design and production process.  In Contemporary Issues in Design and 
Technology students presented their final work as a viva, and several groups used the weblog as visual 
support material for their presentation. 
 
 
Interactions 
The introduction of weblogs in these two classes was focused on two relationships.  Firstly, student – 
student interactions, in these classes student interactions were centred on the project group.  Most 
groups used the weblog to facilitate and support in person interactions, occurring both within 
timetabled tutorials, and in meetings outside allocated tutorial time.  Secondly, unit coordinator – 
student relationship was altered. The unit coordinator in both classes established a weekly practice of 
reading the new posts on each group weblog over the course of the semester.  This was done using an 
RSS aggregator, in this instance Reblog by Eyebeam, which is a web based aggregator that the unit 
                                                          
4
 RSS is an acronym for Real Simple Syndication. RSS provides a structured formate for syndicating content. 
5
 In the context of Creative Industries this was seen to be equivalent to completing either KKB818 Introduction to Media 
Technology, or KIB808 Media Technology 1. 
6
 See http://www.wordpress.org/ 
7
 See http://www.sixapart.com/movabletype/ 
8
 See http://www.gnu.org/copyleft/gpl.html 
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coordinator installed on the faculty web server.  This process was initially trailed in 2004 and 
documented in Sade (2005). 
 
This approach is modelled on the way in which weblogs and similar publications form decentralised 
heterogenous networks of interconnected web sites.  There are several documented examples of similar 
approaches that employ weblogs, RSS and RSS aggregators to form networks of students and staff.  
For example, Farmer (2005) details a framework for establishing a decentralised model based on 
weblogs and RSS aggregators and Gibson (2005) who details how the creation of a ‘learning 
blogoshpere’ based a similar configuration of weblogs and aggregators.   Such approaches present an 
example of the potential for decentralised heterogenous networks within the context of online teaching 
and learning.  This exercise demonstrated that a class of students with diverse technical backgrounds 
were able to set up, and customise their own weblogs and begin using these in a constructive manner.  
It is worth noting that weblogs were installed on both university servers and external hosting services, 
with several students voicing their preference the external services.  Over the duration of the class the 
lecturer was also maintaining a weblog that a number of students read, however this was not integrated 
tightly into the delivery of the class.  In future iterations of this work we will see teaching staff using 
weblogs (or similar) to publish lecture notes and other class materials over the duration of the 
semester.  Hence, we suggest that central online teaching infrastructures would benefit from providing 
services that support the creation and aggregation of RSS streams. 
 
Over the semester it was also noted that posts to weblogs were not simply contained to the focus of the 
group assignment, or the unit of study, but included discussion of the everyday university experience, 
work in other classes and so forth.  Hence, the form holds potential for becoming integrated into a 
reflective practice, which does not simply focus on the specific assessment tasks, but also the broader 
educational experience. 
 
 
Key Observations 
Following is a brief summary of the key observations from the experience in Interaction Design 1 and 
Contemporary Issues in Design and Technology, run in semester 01 of 2005. 
 
- Student groups that integrated the weblog into a process in a manner that supported and 
facilitated regular in person meetings produced higher quality work as measured through 
assessment. 
- Groups that actively used the weblog in a constructive manner often had a couple of members 
who showed an initial commitment to using the weblog.  In these students we catch a glimpse 
of the person Nardi and O’Day (1999) refer to as a gardener. 
- Groups that did not integrate the weblog into their process did not perform as well in the 
assessment of their reflective statements, indicating that the weblog exposed process in a 
manner that supported student reflection.  
- A high percentage of the cohort had little trouble setting up and managing their own weblogs.  
- A small number of students commented that the weblog was not an accessible, or usable, form 
within this context.  This demonstrated that students are capable of critically reflect on the 
relationship between specific interfaces and the context of use.   
- The variety of posts to group weblogs indicated that this form of publishing can be used to 
support critique and reflect upon the relationships that shape educational experiences. 
- Use of RSS aggregators by teaching staff, particularly the unit coordinator, provided an 
effective method for maintaining contact with student work in medium sized cohort. 
 
Overall the experience from these two classes demonstrates that students in tertiary settings who are 
network literate are fully capable of selecting, establishing, using and in some instances modifying a 
standard weblog, and are able to critically reflect on the use of such a web application within a specific 
context of use.  Surprisingly the student groups who performed well in assessment used the weblog to 
support in-person contact as opposed to replacing it. 
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Presentation of Design Documentation: Facilitation of Peer Groups 
 
Setting 
The final year design studio unit, Design Project A, is coordinated by Debra Polson. For this unit, 
students develop a new media project from conception to prototype.  Most students work 
independently on their own projects while others opt to work on collaborative projects that involve an 
external party9. Either way, the project is then completed in the production studio unit, Design Studio 
B, in the following semester.  The first unit in this sequence encourages students to report on their 
progress to their tutors, peers and external project coordinators to exercise and demonstrate both a 
reflective and collaborative process. In past semesters the students completing this unit expressed a 
legitimate concern that it was difficult to judge their progress without the ability to view the work of 
both their peers and mentors. Also, being the students’ final year they are gaining a stronger interest in 
other students work that is akin to their own, perhaps in a bid to learn from them or potentially 
collaborate.  
 
However, each tutorial group has one teacher and up to thirty students. This leaves very little time to 
schedule individual sessions for students to present and receive effective feedback on a regular basis 
without causing anxiety for some and sheer boredom for others while they await their turn, sometimes 
for weeks. These students are enrolled in at least three different degrees with varying interests; namely 
interaction design, 3D animation and an IT double degree. Some students insist that it is imperative 
that they be left to gather creative momentum in their own way without constant interruption in their 
process for class interaction that may not be relevant to them. But for others, constant feedback is vital 
to help them formulate their ideas and support the process of development.  
For these and other reasons, this unit suffers from conflicting challenges. On the one hand, we wish to 
support collaboration, peer review and individual mentoring. On the other hand we do not wish to 
hamper an independent creative process that is a legitimate part of professional practice as they prepare 
to leave the institutional environment that has dominated their recent working habits.  To cater for this 
we require flexible delivery methods that allow a variety of learning, communication and production 
styles for experienced and critical users of digital technologies across multiple domains.  Whatever this 
approach may be, it also needs to cater for the display and critical discussion around multiple ‘new 
media’ types resulting from both observation, experimentation and development of interactive, 
dynamic and 3 dimensional content. 
 
 
Approach 
In an attempt to overcome access, communication and display concerns, we introduced the use of 
weblogs. Each student was to create a weblog using the same application, Word Press. We decided to 
prescribe the technology and organisational structure of each student weblog to minimise the need for 
technical support. There was simply a single web page with one set of instructions for all students to 
follow.  In the first tutorial students formed into peer groups of four to five students, these weblogs 
were then connected together via the blogroll10 on each students weblog. Peer groups were responsible 
for all weblogs to be ready for display and interaction by week three in the semester. The members of 
the group were also responsible for contributing to each others progress by commenting on the weblog 
entries with critical responses, suggestions and encouragements. Staff would also be expected to 
engage in the weblogs as active participants. 
                                                          
9 Each year there are a select number of projects that have been proposed by staff within the university or by individuals or 
collectives from professional practice outside of the university. Students are selected to participate upon application with folio. 
10
 The blogroll is a term used to refer to a list of links to other weblogs.  Blogger display these on their weblogs.  The blogroll is 
a public expression of a network of peers, or connections. 
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Interactions 
This combination of peer groups and use of the weblog is aimed to encourage peer interaction, and to 
provide a constructive environment to support peer interaction beyond the confines of the timetable, 
and class room. This did not entirely replace place-based interactions.  The students still attended 
weekly lectures that were presented by guest researchers and practitioners who discussed the 
relationship between theory and practice in their experience in cross-disciplinary fields. Also, every 
third week the students were asked to attend tutorial groups of up to twenty five students (5 groups in 
all) to present their progress to a broader group. 
 
For teaching staff the weblogs became an invaluable source for staying abreast of each student’s 
project development and with the orbiting discussions that the students engaged in as they consistently 
responded to each others work. If a particular peer group was found to not be communicating 
frequently enough or critically enough, the teaching staff could engage in the discussion to encourage 
activity and debate.  Since the work is viewable on any current web browser, it meant that the team of 
teaching staff were also able to have discussions with each other while both being able to refer to the 
work in remote locations.  This was particularly useful support during assessment periods when tutors 
often need the support of a second opinion.  
 
The weblogs are also a valuable source for the broader community of staff and students beyond those 
assigned to this specific unit. These weblogs have the potential to demonstrate exemplar works for 
continuing students and hence stimulate a healthy competition. 
 
 
Assessment and Use of Weblog 
For this unit it was essential that students followed a prescribed structure for presentation and 
organization of content. This not only made the weblog immediately familiar in structure to the peers 
and tutors for regular reviewing, It also enabled the creators of the weblogs to concentrate on the 
content to be delivered and the style of expression. Although it was not a requirement for students to 
customise the visual design of the weblogs, many did in fact put considerable effort into the visual 
style in an effort to practise and express their individuality and creative skills.  
 
The prescribed structure was to reflect the main assessment items expected for submission. There were 
3 main categories of the ‘idea’, the ‘plan’ and the ‘prototype’. Each category also had suggested entry 
headings such as a ‘timeline’ and a series of project ‘milestones’ under the ‘plan’ category. These were 
graded against the normal criteria for this unit by the class tutor and moderated by the unit coordinator. 
When grading we were able to take into account the peers comments on a students web blog to 
appreciate the choices made during the process. The comments also acted as a terrific support for the 
tutors grade decisions when they may have otherwise appeared to be subjective or bias. 
 
 
Key Observations 
- The weblog as a submission system also avoided the complications of assignment collection 
and return. Since all student weblogs are listed on the standard teaching web site11 also acts as a 
group exhibition space contributing to an increased competition amongst the group. 
- In some cases the students tended to treat the weblog as a casual and often purely social space. 
They would write in a journal or personal diary style, which was not in line with the expected 
standards of written communication when submitting official assessment. It limited their ability 
to express their design intentions and fulfil the assessment criteria at a usual standard. Similarly, 
the comments were sometimes very basic expressions like “cool” and “that’s a rad idea”.   
- In some of the groups it only took one member to start offering thoughtful comments, that the 
others soon followed with more considered responses. This was an outcome we had hoped for 
                                                          
11
 QUT provides a central On Line Teaching (OLT) web application for the delivery of unit information and materials. 
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as the students became more confident and their sense of social and professional responsibility 
increased. 
- Multiple styles of student practice are catered for which meant that more students interacted 
with their peers than in previous years. Access and participation is not limited by the traditional 
teaching parameters of location, time, duration, transportation and proximity to other students 
and staff. 
- Being a final year class students are also encouraged to consider how they will present their 
work after graduation.  As such many of the cohort have set up their weblogs outside the 
University web domain, some using existing weblog hosting services, while others have 
registered their own domain names in preparation for graduation.  This practice is viewed as 
being significant as it provides a pathway from University to professional practice, one that 
requires students to actively think about, and work towards, the development and presentation 
of their portfolio of work in a public and professional context. 
- External collaborators were able to view and comment on the student progress replacing place-
based meetings and multiple print copies of reports. Planned web directory security would limit 
the communication between professional parties and student that is commonly available to any 
member of the public. 
 
It is important to note that we do not expect the introduction of weblogs will or can substitute all 
pedagogical activities and creative collaborations in this unit. However, it is an important outcome of 
this unit that the weblogs be used explicitly to reveal to the students and staff potential exploitations of 
the telematic flows and the various network interfaces. These systems and interfaces can compliment, 
improve and re-invent existing and emerging practices and be an effective tool for creative 
development and co-production. As participants in the creative industries, we believe that a practice of 
reflection in action is essential for growth as an innovative practitioner. Journaling throughout an 
iterative process is an important tool for reflection. The weblogs at least provide a mechanism for 
journaling this process with multiple visual media types. There is also an option to present this journal 
to the public and peers for necessary feedback and community engagement.  
 
 
Conclusion Future Direction 
 
The two cases discussed in this paper present an initial attempt to exploit the infrastructures, interfaces 
and networks offered by the use of current web technologies, in this instance weblogs.  The cases 
provide an initial insight into the potential of new forms of ‘social software’, which operate in 
heterogenous decentralised networks.  Practices outside education in this domain are moving rapidly 
and the explosion of weblogs, and related forms, is an excellent example of the power of bottom up 
participatory communications media.   However, as educators we must be mindful of the subtle yet 
profound influence the design of online teaching environments has on the representation of knowledge 
and construction of meaning.  As Bowers (2000) suggests,  “to digitise thought and aesthetic 
expression is to abstract them from their multi layered cultural and ecological contexts…”  (p.54) 
 
Our introduction of weblogs into classes in communication design has proved to be a valuable 
experience and in combination with our research into location based media, and observation of the 
proliferation of mobile and ubiquitous ICTs we see that there is a large gap in the domain.  The cases 
discussed here have remained focused on the publishing and mediated communications, however we 
have observed that our use of weblogs was most successful when it supported in person interactions, as 
opposed to replacing them.  This suggests that we need to consider the relationship between the online 
learning environments and the places in which learning occurs.  Upon consideration of the design 
objectives of the CIP, and emergence of context and location aware technologies, we see the potential 
for a range of new opportunities to enrich the learning experience, and move beyond central 
repositories of knowledge and enclosed computer labs of the institution. Such a shift we envisage as 
enabling the creation of educational experiences that will balance the vicissitudes of learning spaces 
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with the traces left as a result of activity of both staff and students.    These developments will need to 
ensure that students and staff remain able to critically engage with issues of access, control and agency 
within these hybrid spaces.  
 
The ecological perspective suggested above is our first attempt at developing a way of reframing 
questions related to the design of online teaching environments in a manner that allows the attention to 
be focused on the quality of relationships, and how these ecologies transform learning environments.  
This is only an initial step and we envisage that over the next five years the use of participatory 
decentralised technologies, like weblogs, will significantly transform the educational environment.   
Beyond the hyperbole there is a need to ask serious questions about the values we hold as educators, 
and what role these will play in shaping the interfaces that staff and students engage with on a daily 
basis as part of their educational experience.  Such critical examination is central to the success of any 
technology that is deeply implicated in mediating our relationship with each other and the worlds in 
which we live and learn. 
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